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Welcome to the second issue of GAT SEND magazine. 

The aim of this publication is to collate SEND ‘hot topics’, research,
guidance, information or great practice sharing from across the

GAT network,  in an easily digestible format.  

We hope you find it useful and we welcome your contributions for
future editions. 

SEND Network Share Point can be found here

Please note embedded links will only work in the e-version of this publication. 

https://teams.microsoft.com/l/team/19%3ADBwEkWaZ6qKENIorY6Fz67NGSZOfGa85sZRb_zf0_qU1%40thread.tacv2/conversations?groupId=1be51ff6-372d-49b2-8ad3-47534e25b89c&tenantId=a091745a-b7d8-4d7a-b2a6-1359053d4510


We provide regular opportunities for all staff to collaborate and learn so that
they can continually improve their practice in supporting children with
SEND.  These opportunities include:

SENDCo networks
SEND conference
Spotlight sessions
Professional development pathways for SENDCos and aspiring SENDCOs
Strong links with our assurance boards

Our SEND support programme is aligned to the wider trust professional
development offer to ensure that developing a firm foundation of high
quality, inclusive teaching is always our priority.

We welcome requests from colleagues for future professional development
focus, you can share these with us using the form to the right. 

If you would like to contribute to a future issue of our GAT SEND Magazine please send
your initial pitch to amy.baxter@greenwoodacademies.org
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The EEF Early Years framework on self-regulation and executive functioning highlights essential
principles that underpin successful development. It underscores the importance of fostering
metacognitive skills, teaching emotional regulation strategies, and creating supportive environments,
particularly in Early Years settings. However, these strategies are crucial across all year groups and
contribute significantly to positive learning outcomes.
Staff training was delivered to clarify the difference between cognition and metacognition emphasising
how metacognitive strategies can improve learning outcomes. Using the EEF documentation (adapted
without the Early Years-specific title), staff explored methods to explicitly teach executive functioning
and self-regulation skills. Practical research and discussions during the session enabled staff to reflect
on their own experiences and collaboratively develop actionable plans to support individual learners
and whole-class readiness for learning. 

To ensure consistent application, the team established school-wide non-negotiables, including:

•Accessible calming corners/areas at all times.
•Mindful breathing exercises before each session.
•Explicit modelling of metacognitive strategies.
•Allowing adequate processing time for questions.
•Consistent use of Zones of Regulation across the school.
•Incorporating visual aids and widgets into all lessons.
•Standardizing lesson formats to include planning, monitoring with checkpoints, and evaluation phases.
•Providing access to sensory circuits or sensory rooms throughout the day.

Additionally, staff developed a resource bank of strategies aligned with the EEF framework to integrate
throughout the school day, including support for social interactions, where self-regulation is
particularly critical.

Revisit some great content on SEMH from our 
SENDCo conference on the Sharepoint here;

2024 Conference

https://nottinghamacademy.sharepoint.com/:f:/r/sites/GATSpecialNetworks-SharePoint2/Shared%20Documents/SEND%20Share%20Point/2024%20Conference?csf=1&web=1&e=e2Ctc1


 Self- regulation and executive functioning skills are on all learning plans to further
support progress socially, emotionally and academically. 

The senior leadership team monitor the consistency of approaches and offer 
additional support and coaching strategies where needed. 



At Nottingham Academy Primary, we are committed to supporting all learners, including those with SEND. Our teaching approach emphasises high quality inclusive
teaching and is underpinned by the mastery maths approach, which is supported by the big 5 ideas (representation and structure, fluency, mathematical thinking,

variation and coherence). At our school, we meticulously structure our planning to ensure it is layered and progresses in small, logical steps which breaks down learning
into manageable chunks preventing cognitive overload.

Central to our methodology is the concrete, pictorial, abstract approach (see an example in our Addition Calculation Policy below), which fosters children's conceptual
understanding of mathematics, ensuring every child can thrive and succeed.

Scaffolding allows children to engage with the same learning objectives as their peers by breaking down barriers that could otherwise cause cognitive overload. This
focused support lets children concentrate on the learning outcome rather than becoming overwhelmed by the learning process itself.

In maths, scaffolding often means providing temporary support, guidance, and structure to help children grasp new concepts or develop specific skills.
Examples include using manipulatives for concrete understanding, visual aids to support abstract thinking, or carefully structured questioning that builds

understanding progressively.

It’s also important to remember that too many scaffolds can become overwhelming, especially for SEND students. Selecting the right scaffolding techniques—and the
right amount—ensures that support enhances learning rather than creating unnecessary stimulation. By thoughtfully incorporating and adapting these supports, we make

it possible for every child to engage with the curriculum meaningfully, focusing on understanding and mastery.

Balancing
Support for

Effective
Learning

SEND Approach to Maths



Incorporating the 9 guiding principles of teaching and learning as stated in our learning policy is essential for fostering effective instruction
and maximising pupil engagement and achievement across all subjects, including mathematics. 

By incorporating these guided principles into mathematics, teachers can create an engaging, child-centred learning environment where all
children have the opportunity to reach their potential and achieve success in mathematics.

Here's how these principles have been applied specifically in the context of teaching mathematics at Nottingham Academy to support
children with SEND:

·Think about each pupil as an individual (learning plans)
·Plan sequences of units and lessons carefully to gradually introduce concepts 
·Structure lesson by breaking lessons them down into small chunks 
·Use accurate, concise and precise language 
·Retrieval practice 
·Encourage pupils to give explanations in full sentences 
·Focus on learning and not task completion 
·Scaffolding (build confidence and remove scaffolds gradually) 
·Metacognition and modelling 
·Make careful use of manipulatives, concrete resources and display multiple representations to support conceptual understanding 
·Formal recording isn’t always needed 
·Promote opportunities for collaborative talk 
·Use of technology 
Continuously assess and monitor

At Nottingham Academy Primary, we rely on Insight to manage all aspects of SEND, which has been instrumental in
tailoring support to meet the unique needs of our children. Insight provides easily accessible learning plans with clearly
outlined provisions, enabling staff to implement targeted support consistently. This accessibility has allowed us to ensure
that each SEND child's specific needs are met effectively, fostering a more inclusive learning environment.

From my perspective as the maths lead, Insight has been invaluable during learning walks. It allows me to quickly identify
SEND children and observe how they are being supported. This approach has given me a deeper understanding of the
practical application of our SEND strategies in maths, helping me to maintain a clear, holistic overview of support across
classes. While we continue to refine and update our learning plans, this process empowers us to articulate and
demonstrate our approach with confidence, knowing that it truly meets the needs of our children.

Reflect more widely on Adaptive teaching for SEND by watching our Spotlight on this here; Adaptive Teaching for SEND, Primary

https://nottinghamacademy.sharepoint.com/:f:/r/sites/GATSpecialNetworks-SharePoint2/Shared%20Documents/SEND%20Share%20Point/Handouts%20and%20Recordings/2024-2025%20Training%20recordings%20and%20handouts/SEND%20Spotlights/Adaptive%20Teaching%20for%20SEND,%20Primary?csf=1&web=1&e=nsCKbE


  Poorly written target
  

  SMART target
  

  J. will use a calming strategy when upset
  

  Given a choice of 3 picture cards of a
calming strategy, with
  resources provided by an adult in the
moment, J. will independently choose
  and act upon that strategy 90% of the
time. 
  

  J. will improve his addition and
subtraction skills
  

  J. will be able to use number lines and
mental arithmetic to solve
  problems involving the addition and
subtraction of single digit whole
  numbers. 
  

Writing a Learning Plan: Top Tips
Consider if targets are SMART and moderate this regularly.

Plans support progress, they should not aim to stunt it. 

Specific: Clearly stated with no room for misinterpretation. Don’t leave it too broad. 
Measurable: The goal should be quantifiable, and progress should be easy to track. How will you know when it is achieved? 
Achievable: The goal should be attainable — not outlandish or unrealistic.
Relevant: The goal should contribute to your broader, overarching goals of increasing academic or functional skills.
Time-bound: The goal should have a defined start and end date – that will come into play with your review dates for plans.

Also consider whether the targets are also  succinct and ambitious, meaning they will be read and understood quickly as
well as move learning on. 

Stick with a reasonable number of targets based on the level of need of the pupil.
SEN Support – up to 3

EHCP – up to 5 

Assessments should feed into your targets. For example if Writing has lowest assessment – writing target should
be seen as a targeted area. As too should any areas being picked up as a key barrier to learning. 

Always review at least 3 times a year, but remember to not sit on this timeline – if a child achieves – move them
on.

 When writing consider the following questions;
•Do the targets address the priority areas of need for your child? 

•Will everyone reading the plan understand what provision or strategies are being deployed? 
•Do you know when the targets will be reviewed?

Use precise language and targets – less open to interpretation and  allows the target to be developed within the
next plan.

Learning plans are very important pieces of information we must keep them up to date and ensure review notes
are accurate. They can then be utilised to make a case for additional resources, support or funding. Not only this

but they are outward facing documents, shared with parents and pupils, always review them to ensure you are
not using deficit language throughout.

  

Learning Plans Top Tips
Watch the full spotlight here;

https://nottinghamacademy.sharepoint.com/:f:/r/sites/GATSpecialNetworks-SharePoint2/Shared%20Documents/SEND%20Share%20Point/Handouts%20and%20Recordings/2024-2025%20Training%20recordings%20and%20handouts/SEND%20Spotlights/Learning%20Plans%20Top%20Tips?csf=1&web=1&e=NwdGuG


At Seathorne, we are always looking at ways to improve further, but we have been most successful when we have implemented the following for our EY setting in particular.

1) Ensuring we get to know our children and their families as quickly as possible (home visits and visiting previous settings, frequent interactions and focus child meetings 

2) Focussing purely on the PRIME AREAS in the first two terms and establishing next steps based on these and being transparent and supporting with parents regarding areas for
development 

3) Early intervention: We utilise Well COMM assessments quickly to support delivery of our own SALT support e.g. recasting and modelling during interactions, circle time review
daily (everyone speaks), repeated exposure to high quality texts and planned parental workshops and focussed stay and play sessions 

4) Embedding what we do at school at home too! E.g. expecting parents to post on Tapestry for children to talk about at school, weekly sharing of flashbacks for children to talk
about at home, weekly newsletter and a relevant, up-to-date website offering support. But above all, being approachable and emphasising that we are a TEAM and highlighting that
some keys to developing children’s speech is through curiosity, immersive experiences and following their interests. 

Supporting SLCN in EY at Seathorne

High Quality Interactions

Priority
Focus Child

Tapestry Tuesday
Flashback Friday

Interest-based ‘chattercards’

Focus Child Meetings

Find out lots more in our Supporting SLCN in the EY Spotlight on our SEND Sharepoint here: SLCN in EY

https://nottinghamacademy.sharepoint.com/:f:/r/sites/GATSpecialNetworks-SharePoint2/Shared%20Documents/SEND%20Share%20Point/Handouts%20and%20Recordings/2024-2025%20Training%20recordings%20and%20handouts/SEND%20Spotlights/SLCN%20in%20EY?csf=1&web=1&e=hlBNtq


Small Steps: Visual Prompts: Partnerships: Song and Rhythm: Mnemonics: Key Vocab:

Push for specificity of
a topic.

Images
Mind Maps
Diagrams

Pair students.
Flashcards with

questions to quiz
each other on. 

Familiar tunes or
raps!

Include actions to
make it multi-sensory.

Useful way to avoid
overload.

 

Practice using in
sentences to ensure it’s
not learnt in isolation.

Active Listening: Decode Questions: Make Connections: Categorisation: Graphic Organisers: Mind Maps:

Adult reads out loud.
Pupil is given a
specific area to listen
out for and feedback
on.
Less overwhelming
and sustains focus.

Teach to differentiate
between command
and subject specific
words.
Highlight in different
colours. 

Practice
contextualising and
understanding the

question.
Link to spider grams

to ‘see’ the question.  

Link students’
knowledge to the
topic it’s part of.

List key vocab under
the appropriate

unit/s.

Lots of ideas online.
Try a revision donut

with important info in
the centre and less
important on the

outside.

Explicitly teach how to
mind map. 

Revision Tips for Students with Cognition and Learning Needs

More Visuals.
Replacing keywords with images is a brilliant way to help students retain chunks of texts and processes.

How: Highlight keywords, replace with found or drawn images, display around the house for a few days then remove words and leave images, read the
images out loud then practice closing your eyes and visualize the order of the images. Apply this is the exam!



Step 1

Go through all EHCP’s and identify the interventions that
need to take place. Add these on to Insight. Within
comments copy the relevant section of the EHCP linked
to the intervention. Completed term by term.
Tips – work out number of days and weeks in the term.
See if anybody can be as a group rather than 1:1.

Timetabling to bring Provision Mapping into action  

Step 2 

Take a class timetable and adapt this to create a timetable for each LSA. 
Take out anything where the additional adult does not need to support, e.g.

assembly, registration. 
Our additional adults only support Science, Geography, History lessons in PM. Fit

in the interventions around the times the class need additional adult support.
We generally keep adults within phases although do deploy adults according to

their strengths.



The Primary Learning Assurance Board, have worked
collaboratively on a set of 9 principles to underpin ‘High Quality

Inclusive Teaching’ for use across all our primary  academies. 
GAT colleagues can take a look at these principles in more details

here

Speak with your line manager or CPD lead if you want to find out more.  

GAT Principles of High Quality Inclusive Teaching Wider Information 

Recap

https://nottinghamacademy.sharepoint.com/:u:/r/sites/GATProfessionalDevelopment/SitePages/The-9-Principles-of-High-Quality-Inclusive-Teaching-at-GAT.aspx?csf=1&web=1&e=O7rCfT
https://nottinghamacademy.sharepoint.com/:u:/r/sites/GATProfessionalDevelopment/SitePages/The-9-Principles-of-High-Quality-Inclusive-Teaching-at-GAT.aspx?csf=1&web=1&e=O7rCfT


High Quality
Inclusive Teaching 

Curriculum  Lesson Planning 

     

High quality teaching
promotes inclusivity,

challenge, and aspirations,
recognising making

mistakes as part of a
learning process.   Teaching
should be ambitious for all
and will meet the needs of

the individual learners. 

The curriculum decides
what pupils should learn to
help them flourish through
a framework that develops

and evaluate pupils'
knowledge and

understanding at every
stage.  

High quality planning is
inclusive to all pupils,

regardless of their starting
point. Planning anticipates
needs and misconceptions

and is engaging and
ambitious for all and may
be adapted in response to

assessments and/or
checking of learning. 

Adaptive Teaching  Literacy 
Assessment for
and of Learning 

     

Adaptive teaching means
teaching is appropriate

for all pupils in their
classroom, responding to

the learning and then
adjusting the teaching to

better match the
individual pupil's strength

or need. 

Literacy is key to learning
across all subjects, and a

strong predictor of
outcomes in later life. It is

therefore essential that
all pupils are provided
with carefully planned

opportunities to develop
both their disciplinary
literacy as well as their

general literacy.

Assessment is integral to
learning and teaching; it is
the crucial process which

drives learning. As we
identify what it is that a
pupils can or cannot do,

we then teach gaps in
knowledge, thus enabling
the pupil to know more,
do more and remember

more. 

The Secondary Education Assurance Board is a body of skilled practitioners, who drive the direction of learning across our
secondary academies. Our skilled practitioners are determined to ensure our pupils leave with academic qualifications and wider
skills, characteristics, and experiences, which enable them to lead successful and healthy lives. The purpose of the principles was
to provide an overarching framework agreed by the academies which emphasises effective practices to deliver a high-quality
education for pupils.  

Speak with your line manager or Teaching and Learning lead if you want to find out more. More Detail Here

Recap

https://sway.cloud.microsoft/eaSsP1nIozaSCqJh?ref=Link


Don’t forget to check the SEND
Support Professional Development
Offer in the SEND Network.  Speak

with your SENDCo for access.

Check the SEND Networks Sharepoint here 

https://teams.microsoft.com/l/channel/19%3Aa4500c01ebc543e8b18e13ce1e2d9efc%40thread.tacv2/Share%20Point?groupId=1be51ff6-372d-49b2-8ad3-47534e25b89c&tenantId=a091745a-b7d8-4d7a-b2a6-1359053d4510&ngc=true
https://teams.microsoft.com/l/channel/19%3Aa4500c01ebc543e8b18e13ce1e2d9efc%40thread.tacv2/Share%20Point?groupId=1be51ff6-372d-49b2-8ad3-47534e25b89c&tenantId=a091745a-b7d8-4d7a-b2a6-1359053d4510&ngc=true



